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GENERAL INFORMATION

Instructor: Henriette W. Langdon, Ed.D. F-CCC-SLP

Professor- Communicative Disorders and Sciences
Class Meets: 

Wednesdays: 1PM-4PM




SH 231

Office: SH118 A

Office Hours:  Mondays: 2PM-5PM Wednesdays: 4PM- 6PM 



E mail: hlangdon@email.sjsu.edu

I will answer your phone call and/or E-mail as promptly as I can.

VISION STATEMENT

The faculty of the College of Education at San José State University agrees that excellence and equity matter- that each is necessary, and neither is sufficient in the absence of the other. We envision ourselves as a learning community of practitioner/scholars in continuous development, dialogue, and inquiry that enable us to revisit, review, and revise our practice in an ongoing response to changing circumstances

  MISSION STATEMENTS
College of Education: The mission of the College of Education at San José State University is to prepare educators who have the knowledge, skills, dispositions and ethics that ensure equity and excellence for all students in a culturally diverse, technologically complex, global community. 

Department: The mission of Communication Disorders and Sciences is to provide a high quality program for speech-language pathologists to meet the communicative needs of our increasingly diverse multilingual/multicultural population. The program follows an academic and clinical curriculum based on a sound theoretical framework and research findings which promote competent practitioners who participate in life-long learning experiences. The program is enhanced through faculty, academic, and clinical expertise, transdisciplinary and family collaboration and technological advancements in assessment and intervention.
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COURSE DESCRIPTION

This course explores and discusses connections between listening, speaking, reading and writing with applications in assessing and planning intervention programs for monolingual and bilingual individuals who have a variety of language-learning disabilities.

COMPETENCIES

Upon the completion of this course the student will:

· Describe the connections between oral and written language.

· Explain reading and writing development and instruction.

· Explain the importance of language in the prevention of reading disabilities 

· List various classifications of reading disabilities and their relationships to oral language performance and learning.

· Demonstrate understanding for the relationship between language (school discourse) and learning in the classroom.

· Explain the role of social interactions in the learning process.

· Demonstrate curriculum standards in language arts, reading, writing, math, social studies and science from Preschool to 12th grade.

· Demonstrate ability to collaborate with school staff on meeting the needs of students with diverse reading and writing disabilities using various models of service delivery. 

· Illustrate strategies to assess and plan interventions for students who have various reading and writing disabilities. 

· Demonstrate understanding of reading and writing disabilities in older students and patients and acquired disabilities following trauma.

· Elucidate the policies and legal issues concerning students who have language-learning disabilities.

· Demonstrate understanding of reading and writing disabilities in students for whom English is their second language  

PREREQUISITES

EDSP 124  (Assessment)-EDSP 125 (Language Disorders) –ESP 259 (Seminar in Language Disorders in Children) and/or permission of the Instructor.

CTC STANDARDS


The course meets the following California Clinical Services Credential (Latest review 1996)  (Downloaded from the web-2-2003).

Standard 22: Each candidate demonstrates understanding of speech, language, and hearing disorders. 

Standard 23: Each candidate demonstrates proficiency in screening for and evaluation of speech and language disorders, and in screening for hearing disorders.

Standard 24: Each candidate demonstrates proficiency in the management of speech, language, and hearing disorders.
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Standards used of Special Class Authorization

Standard 25: Each candidate demonstrates competence in the assessment of the academic skills of students with severe disorders of language. These academic skills include but are no limited to literacy, written language arts, and quantitative methods

Standard 26: Each candidate demonstrates competency in the academic instruction of students with severe disorders of language. Academic instruction includes but is not limited to teaching literacy, written language arts, and quantitative methods.

This course is developed in accordance of the new ASHA standards to be initially implemented for the 2005 Graduating Master’s Degree Students in Speech Pathology. 

Standard III-D: The applicant must demonstrate knowledge of the nature of speech, language, hearing and communication disorders and differences and swallowing disorders, including the etiologies, characteristics, anatomical/physiological, acoustic, psychological, developmental and linguistic and cultural correlates. Specific knowledge must be demonstrate in the following areas:

· Receptive and expressive language (phonology, morphology syntax, semantics, and pragmatics) in speaking, listening, reading, writing, and manual modalities.

· Cognitive aspects of communication (attention, memory, sequencing, problem-solving, executive functioning)

Standard III-E: The applicant must demonstrate knowledge of the principles and methods of prevention and assessment and intervention for people with communication and swallowing disorders, including consideration of anatomical/physiological, psychological, developmental, and linguistic and cultural correlates of the disorders. 

REQUIRED TEXTS

Butler, G. K., & Silliman, E.R. (Eds), (2002). Speaking, reading, and writing in children with language learning disabilities. New paradigms in Research and Practice.Mahwah, N.J: Lawrence Erlbaum Associates, Pub.

Wong, B. (1998) (Ed.), Learning about learning disabilities. (2nd Ed). San Diego: Academic Press.

ADDITIONAL READINGS

Ehren, B. (2002). Speech-language pathologists contributing significantly to the academic success of high school students: a vision for professional growth. Topics in Language Disorders, 22(2), 60-80
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Ehri, L. (2000). Learning to read and learning to spell: Two sides of a coin. Topics in Language Disorders, 20 (3), 19-36.

Gottardo, A. (2002). The relationship between language and reading skills in bilingual Spanish-English speakers. Topics in Language Disorders: 22(5). 46-70

Gutiérrez-Clellen, V. (1999). Mediating literacy skills in Spanish-speaking children with special needs. Language, Speech, and Hearing Services in Schools 30 (3), 285-292

Justice, L.M., Invernizzi, M.A.& Meir, J.D. (2002). Designing and implementing an early literacy screening protocol: suggestions for the speech-language pathologists. 


Language, Speech, and Hearing Services in Schools 33(2), 84-101.

Nelson, N.W., & Van Meter, A.M. (2002). Assessing curriculum-based reading and writing samples. Topics in Language Disorders: 22(5). 35-59

Norris J.A. & Hoffman, P.R. (2002). Phonemic awareness: A complex developmental    process.  Topics of Language Disorders, 22(2), 1-34

Scott, C.M. (2000). Principles and methods of spelling instruction: application for poor spellers. Topics of Language Disorders, 20 (3), 66-82

Smythe, I, & Everett, J. (2002). Dyslexia and the multilingual child: Policy and Practice.


Topics in Language Disorders: 22(5). 71-80

Stahl, S. (2003). Vocabulary and readability: How knowing word meaning affects comprehension. Topics in Language Disorders 23 (3), 241-247.

Venable, G. (2003a). Readability-case study scenarios. Topics in Language Disorders 23


(3), 248-251.

Venable, G. (2003b) Cases and examples. Topics in Language Disorders 23 (3), 252-259.

ADDITIONAL REFERENCES (Partial)

Bernstein, D. & E.  Tiegerman-Farber (Eds.)(In Press). Language and communication disorders in children (5th ed). Needham Heights, MA: Allyn & Bacon

Bourassa, D.C., & Treiman, R. (2001). Spelling development and disabilities: The importance of linguistic factors. Language, Speech, and Hearing Services in Schools, 32, 172-181.
Cattts, H.W., & Kamhi, A.G. (Eds.), (1999). Language and learning disabilities.   Boston, MA: Allyn & Bacon.

Goldsworthy, C (2003), Developmental reading disabilities: A language –based approach. (2nd Ed). Clifton Park, N.Y: Delmar Learning

Karanth, P. (2002). Reading into reading research through nonalphabetic lenses:  Evidence from the Indian languages. Topics in Language Disorders: 22(5), 20-31

Larson, V., & McKinley, N. (2003). Communication solutions for older students. Eau Claire. WI: Thinking Publications

Moats, L.C., & Lyon, G.R. (1996). Wanted: teachers with knowledge of language. Wanted teachers with knowledge of language. Topics in Language Disorders, 19,73-86.

Spring 2004-EDSP-222-5
Moats, L.C (2002). Speech   to print: Language essential to teachers. Baltimore: Paul H. Brookes

Snow, C.E., Scarborough, H.S., & Burns, M.S. (1999). What speech-language pathologists need to know about early reading. Topics in Language Disorders, 21(1). 48-58

Van Kleeck, A (1998). Preliteracy domains and stages: Laying the foundations for beginning reading. Journal of Childhood Communication development, 20, (1), 33-51

Wallach, G.P., & Butler, K.G. (Eds.), (1994). Language learning disabilities in school-age children and adolescents. New York.: Merrill

Wallach, G., & Butler, K.G. (1995). Language –learning disabilities: Moving in from the edge. Topics in Language Disorders, (16): 1-26

Wong, B. (2000). Writing strategies instruction for expository essays for adolescents with and without learning disabilities. Topics in Language Disorders 20 (4): 20-44

JOURNALS:

Brain and Behavior

Journal of Child Psychology and Psychiatry

Journal of Childhood Communication Development

Journal of Educational Psychology

Journal of Special Education

Journal of Learning Disabilities

Language, Speech, and Hearing Services in Schools

Learning Disabilities Research and Practice

Learning Disability Quarterly

Reading Research Quarterly

Scientific Studies of Reading
Topics in Language Disorders

WEBSITES (Examples)

www.learning.com
ERIC—Ask for ERIC  site

www.ods.org/
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TOPICS (subject to change depending on class needs)

	2-4
	Understanding Oral-Written Connections

Silliman, Butler,  & Wallach  (2002). The time has come to talk of many things. In Silliman & Butler-Chapter 1

Torgesen, J.K. (1998). Learning disabilities: An historical and conceptual overview. In Wong-Chapter 1

Mann, V. (1998). Language problems: A key to early reading problems. In Wong Chapter 5

	2-11
	Reading Development and Instruction

Gelzheiser L.M.& Wood, D. M. Early reading and instruction.  In Wong -Chapter 9

Westby, C. (2002). Beyond decoding: Critical and dynamic literacy for students with dyslexia, Language-Learning Disabilities (LLD) and Attention Deficit -Hyperactivity Disorder (ADHD).  In Butler & Silliman –Chapter 4

	2-18
	Writing Development and Instruction

Graham S., Harris, K.R., Mac Arthur, C. & Schwartz, S (1998) Writing instruction. In Wong –Chapter 12

	 2-25
	Reading Disabilities: Definitions
Kamhi, A.G.  & Catts, H.W. (2002). The language basis of reading: Implications for classification and treatment of children with reading disabilities.  In Silliman  & Butler –Chapter 3

Norris & Hoffman  (2002). TLD (pp.1-34)

	3-3
	Early Detection of Reading Disabilities and Prevention
Justice, Invernizzi  & Meir (2002) LSHSS (pp. 84-101)

Review of Curriculum Standards-Language Arts and Pre-Academic Skills.

	3-10

3-17

3-24
	Reading. Spelling and Writing Disabilities–Assessment and Intervention-Grades 1-6

Review of Curriculum Standards in Language Arts, Reading, Writing, Math, Science and Social Studies.

Reading:

Alexander, P.A., Garner, R., Serl, C.T. & Chou Hare, V. (1998). Fostering reading competence in students with learning disabilities. In Wong –Chapter 10

Stahl, S. (2003). TLD (pp.241-247).

Venable, G. (2003 a, b). TLD (pp.248-251; 252-259).
Spelling:

Ehri, L.TLD (2000). (pp.19-36)
Scott TLD 2002  (pp.67-82)

Writing:

Graham S. & Harris K. (2002). The road less traveled: prevention and intervention in written language.  In Silliman & Butler-Chapter 8

Scott, C.M. (2002). A fork in the road less traveled: Writing intervention based on language profile. In Silliman & Butler –Chapter 9

REVIEW of various Academic Tests (for example, WJ-III- WIAT II-Test of Written Language). 


Spring 2004-EDSP-222-7
	4-7
	Reading, Spelling, and Writing Disabilities- Assessment and Intervention – Older Students-Acquired Disabilities.

Moats L.C. (1998) Reading, spelling, and writing disabilities in the middle grades.  InWong –Chapter 11

Ehren, B.  TLD (2002) (pp.60-80)

Nelson & van Meter TLD (2002) (pp.35-59)

Gazzaniga, M.S. (Ed.) The New Cognitive Neurosciences (2nd edition). MIT Press, 2000  (one or two chapters)

	4-14


	Classroom Discourse and Social Demands-Perspectives of the Student with Language-Learning Disabilities.

Donahue M. L. (2002). “Hanging with friends’: Making sense of research on peer discourse in children with language and learning disabilities. In Silliman & Butler–Chapter 10









Prelock, P.A. Communicating with peers in the classroom context: The next steps. In Silliman & Butler –Chapter 11

Larson & McKinley, (2003). Communication solutions for older students (one or two chapters)



	4-21
	Technology as a Vehicle to Aid Students with Reading-Writing Disabilities.

               Masterson J.J, Apel, Kenn  & Wood, L.A (2002). Technology and literacy: decision for the new millennium. In Silliman & Butler -Chapter 12

	4-28


	Issues of Literacy in Second Language Learners

Gutiérrez- Clellen  (1999). LSHSS Vol, 30 (pp.285-292)

Gottardo, A. (2002). TLD Vol: 22 (3) (pp.46-70)

Smythe, I, & Everett, J. (2002). 22 (3) (pp.71-80)



	5-5
	Policy and Legal Issues Regarding Service Delivery

Osborne, A.G. (2002). Legal, administrative, and policy issues in special

education. In Silliman, E. & Butler  -Chapter 13

Battle, D. (2002)-Legal issues in serving postsecondary students with disabilities. Silliman& Butler -Chapter 14



	5-12
	Oral Presentations
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COURSE REQUIREMENTS

1-Diagram illustrating the various components of language and their connections.

a) Work with a partner–Each member works on a diagram on his/her own then compares and comes up with a final product.

b) Write a five-page paper describing what you each did first and why, and how you decided to come up with the final product. In your discussion refer to at least three references in the literature that inspired you to come up with your combined product. List those references at the end of the paper.

c) Include each partner’s diagram as well as the final product with the discussion.

2-A) Observe a school- age child during three different periods of instruction to include language arts, math and social studies or science. (Permission from the families will need to be secured.) 

a) Work with a partner-Each member is an observer/ participant observer of a child within the same classroom. One child is normally developing; the other is receiving special education services where the classification is SLD (Specific Learning Disability).

b) Within the same day, observe the students for the same periods.

c) Write your observations-describe content of the lesson, materials used, teacher’s instructions and student’s responsibilities, and your own involvement with the student.

d) Compare and contrast your observations with the two students.

Write a joint 5 -page paper describing and discussing your observations. No fewer and no more than eight annotated reference from readings in the class or your own need to support your arguments. or,

B) Work with a patient who has had a traumatic injury/stroke and who is in the process of acquiring reading / writing/ math skills.

a) Work with a partner-Each member observes the same patient.

b) Write your observations-describe content of the lesson, materials used, the clinician’s instructions and patient’s reaction/responses.

c) Compare and contrast your observations with your partner.

Write a joint 5 -page paper describing and discussing your observations. No fewer and no more than eight annotated reference from readings in the class or your own need to support your arguments
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3- A) Work with each student after school for three different sessions in the area of your choice (language arts, math, science or social studies)  (approximately 30 to 40 minutes each). (Permission from the families will need to be secured.) (Work in the three sessions within the month)

a) Continue working with the same student you had observed.

b) Describe what you worked on during each session such as materials you used, what the student accomplished, what you had to do to make the content more accessible and why, etc. 

c) Videotape one of the sessions to show to your classmates during the final presentation (last class)

d) Write a joint 5-page paper describing and discussing your observations. 

e) Edit the tapes to show typical interactions with your students during our last class. 

f) Write a two-page paper for the student and the teacher/parents describing your observations indicating what you thought was the most helpful strategies to assist the student’s performance.

g) Include their reaction to your presentation in your final paper.

h) Include one or two samples of the students’ work and tell why you chose those samples as representatives of what the student could do?

(DETAILS will follow about specific expectations for your presentations).

3) B-Observe the patient receiving another type of therapy (physical, occupational, rehabilitative for 2 sessions).

a) Describe the goals and objectives of the therapy.

b) What type of language shaping was needed to be understandable to the patient and how did the patient respond verbally/non-verbally?

c) If you were in charge, what would you do, and why?

d) Videotape one of the sessions to show to your classmates during the final presentation (last class)

f) Write a joint 5-page paper describing and discussing your observations. 

g) Edit the tapes to show typical interactions with your students during our last class. 

h) Write a two-page paper for the student and the teacher/parents describing your observations indicating what you thought was the most helpful strategies to assist the student’s performance.

i) Include their reaction to your presentation in your final paper.

j) Include one or two samples of the students’ work and tell why you chose those samples as representatives of what the student could do?

(DETAILS will follow about specific expectations for your presentations).
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4- Final Reflection -Write a 3-4-page paper describing the following:

a) List three areas in the course that were the most important to you and state why?

b) How were the two projects helpful and how would you improve the effectiveness of the projects if you were to do them again. Why?

c) How are you going to use the information you gained from this course in your future work with clients with language-learning disabilities?

d) List the two readings you enjoyed the most and state why?

5- Academic Tests Review.

GRADING POLICY

Project #1   due 2-25

50 points

Project #2   due 3-17
         100 points

Project #3   due 5-5
         150 points + 50 point presentation in class

Project #4   due 5-12
            50 points

Academic tests due 3-10; 17; and 24
50 points

Constructive participation 

50 points


GRADING PERCENTAGES:


A+
98-100


A
94-97


A-
90-93


B+
87-89


B
84-86


B-
80-83


C+
77-79


C
74-76


C-
70-73


D
60-69


F<
60

GRIEVANCE PROCEDURE

Please refer to: Students rights and Responsibilities” section in the SJSU catalog for infomrtion about the SJSU procedures for filing a complaint.

ACADEMIC DISHONESTY: CHEATING, PLAGIARISM, SANCTIONS

At SJSU plagiarism is the act of representing the work of another as one’s own (without giving appropriate credit) regardless of how that work was obtained, and submitting it to the fulfill academic requirements. Plagiarism at SHSU includes, but is not limited to:

1.2.1 The act of incorporating the ideas, words, sentences, paragraphs or parts thereof, or the specific substance of another’s, without giving appropriate credit, and representing the product as one’s own work, and
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1.2.2 Representing another’s artist/scholarly works such as musical compositions, computer programs, photographs, paintings, drawings, sculptures, or similar words as one’s own. 

http://library. sjsu.edu/leap/plagiar.htm

ACCOMMODATIONS

If you need course adaptations because of a disability if you have emergency medical information to share with me, or if you need special arrangements in case the building must be evacuated, please make an appointment with me as soon as possible, or see me during office hours. Policy may also be found in the SJSU Schedule of Classes.

Accommodations of Students with Special Needs Students are referred to the Disability Resource Center, Administration Building 110, (408) 924-6000 (voice), (408) 924-5990 (TDD).  You may access their policies and services via the internet at http://www.drc.sjsu.edu/policies/default.htm.

LIBRARY RESOURCES

You may view the full library catalog by clicking http://www.library.sjsu.edu/
Readings will be available online about the middle of February or sooner.

